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School Report
COOINDA PRIMARY SCHOOL

School Overview (source: Schools Online/School website)

Cooinda Primary School is a welcoming and inclusive public school that serves a diverse
community of families. Our student population reflects a rich blend of cultural, linguistic and
socioeconomic backgrounds, contributing to the strong sense of belonging and community
that defines our school. With an ICSEA score of 972 Cooinda continues to demonstrate its
commitment to high expectations and equitable outcomes for every student.

Our school vision is grounded in the belief that every child can achieve success when
provided with the right support, high-quality teaching and a safe, nurturing environment.
We strive to empower students to become curious, motivated and resilient learners who
contribute positively to their community. Our mission is to deliver consistent, evidence-
based teaching, foster strong relationships and provide targeted support to ensure that
each child makes meaningful progress from their individual starting point.

Cooinda Primary School has a strong early childhood philosophy centred on play-based
exploration, explicit teaching and the development of key social, emotional and academic
foundations. Our early years programs prioritise oral language, early literacy, early
numeracy and social development, creating the building blocks for confident, capable
learners. Educators in our early childhood area work collaboratively to implement
structured routines, rich learning environments and high-impact instructional practices.

Community partnerships are an integral part of our school culture. We work closely with
local organisations, health providers, Aboriginal education networks, sporting clubs and
support agencies to ensure that families feel connected and students have access to a
wide range of opportunities. Our collaboration with families is a cornerstone of our
success; we actively encourage parent engagement through school events, volunteer
opportunities, parent workshops and open communication. These partnerships strengthen
student wellbeing and enhance learning outcomes.

Cooinda Primary School is proud of its strong relationships, committed staff and vibrant
learning culture. Together, we continue to build a school where every child is known,
valued and supported to thrive.

Chairperson Report — Cooinda School Board
This past year, the School Board has diligently addressed a variety of topics crucial to
student success.

Here are some key discussions:

Assessment and Data: NAPLAN Results: The board examined NAPLAN outcomes,
identifying strengths and areas for improvement. This evaluation will guide future
curriculum decisions and the development of targeted student support initiatives.

Policies and Procedures: Fees & Voluntary Charges: The board approved the fee
schedule and voluntary charges for the upcoming year, ensuring financial clarity and the
continued funding of essential programs.

Cyber Safety & Mobile Technology: Discussions focused on policies regarding cyber
safety, mobile phone use, and smartwatches in the school environment. These guidelines
aim to encourage responsible technology use the education setting.




Board meeting minutes and presentations are accessible on the school’s website for public
review.

Looking ahead, the board remains committed to fostering academic excellence and
creating a supportive learning environment for every student.

President’s Report — Cooinda P&C 2025

We've had another wonderful year filled with community spirit and achievement. Our
annual Easter Raffle, Mother’s and Father’s Day stalls, and school disco were all fantastic
successes. Thank you to our parents, students, and teachers for your ongoing support
throughout the year.

A special thank you goes to our dedicated parent volunteers. Your time, effort, and
commitment are what make these events possible, and we truly appreciate everything you
do for our school community.

Wishing everyone a safe and happy Christmas break. Enjoy the long holiday, and we look
forward to seeing you all again next year.

Student Numbers and Characteristics (source: Schools Online)

Student Numbers (as at 2025 Semester 2)

Prima

Y06 Total

Full Time (14) 38 28 a6 44 28 42 34 264

Part Time 28

MNote:
The Kin Full Time student figure represents the Full Time Equivalent of the Part Time students

Gender
Kin PPR Pri ‘ Sec Total
Male 9 18 112 1379
Fernale 19 20 100 139
Total 28 38 212 278

Cooinda Primary School is home to around 270 students from Kindergarten to Year 6. Our
school community is richly diverse, with families speaking more than 30 languages and
dialects, and we maintain strong, respectful connections with the Noongar community.
Aboriginal students are supported through meaningful cultural programs and initiatives. We
also provide tailored support for students with additional needs, including our Specialised




Learning Program for students with Autism - the only program of its kind in the Southwest.
With a varied socio-economic community, Cooinda Primary is committed to equity,
inclusion, and ensuring every student has the opportunity to thrive. This rich and
supportive environment provides a solid foundation for continued growth and learning
across all student groups.

The mainstream student cohort at Cooinda Primary School continues to demonstrate
steady engagement and positive learning outcomes across all year levels. Students show
a growing willingness to participate in classroom activities and benefit from a learning
environment that promotes respect, collaboration, and inclusivity. The strategies and
practices shared from the Specialised Learning Program have had a noticeable impact in
classroom management, improving peer interactions, and enhancing overall engagement.
Teachers report that the presence of the program has encouraged greater differentiation,
allowing them to meet the varied needs of all learners more effectively. Students also
benefit from the school’s culturally and linguistically diverse community, which fosters
intercultural understanding and strengthens social cohesion. Continued focus on targeted
support, inclusive practices, and wellbeing initiatives ensures that the mainstream cohort is
well-positioned to thrive academically, socially, and emotionally, while reinforcing a culture
where all students can achieve their full potential.

Workforce composition (source: Schools Online)

Staff Numbers

‘ No FTE | AB'L

Principals 2 1.0 ]
Associate / Deputy / Vice Principals 4 3.2 0
Total Administration Staff [ 4.2 ]
Other Teaching Staff 22 16.1 1
Total Teaching Staff 22 16.1 1
Clerical / Administrative [ 3.3 ]
Gardening / Maintenance 1 0.6 0
Instructional 1 0.2 1
Other Allied Professionals 18 13.2 [}
Total Allied Professionals 26 17.3 1
Total 54 37.6 2

MNote:
All teaching staff meet the professional requirements to teach in Western Australian public schools and can be found on
the public register of teachers of the Teacher Registration Board of Western Australia.




At Cooinda Primary School, workforce planning is the cornerstone of aligning resources to
student needs. Our approach has evolved to ensure flexibility while maintaining a clear
focus on equity rather than equality in staffing. This means allocating resources based on
individual student requirements rather than uniform distribution, which is critical in a
diverse and dynamic school environment.

The workforce is the most valuable and costly resource in our budget. Over recent years,
significant demographic shifts have occurred, including a reduction in the average age of
staff and increased diversity. These changes have influenced the balance between full-
time and part-time roles, as well as fixed-term and permanent appointments. Strategic
management of these factors ensures that staffing remains responsive to student needs
while maintaining stability for staff.

The school’s ICSEA profile reflects increasing complexity in student needs, prompting
additional supports such as targeted EA allocations, increased Chaplaincy and School
Psychologist time, and employment of an Aboriginal and Islander Education Officer (AIEO)
and EAL/D EA. These roles are vital for supporting students from Aboriginal backgrounds
and those with English as an additional language. Furthermore, a Network IT support
officer and a Lead EA position have strengthened operational capacity, allowing teaching
staff to focus on learning outcomes.

Flexibility in staff hours is a key principle, enabling adjustments as student needs evolve.
While this approach benefits students, it has required cultural shifts among staff to balance
stability with adaptability. Leadership teams regularly review staffing against budget
constraints and operational priorities to maintain this balance. Additionally, we leverage
staff strengths and interests to enrich student learning.

Student Attendance (source: Schools Online)

Cooinda Primary School has made steady progress in improving student engagement
through targeted strategies addressing both attendance and behaviour. Attendance
remains a key focus area, with a current overall rate of 88.7%, slightly below the
Department’s target but consistently maintained despite an increasingly complex student
cohort. Suspension data reflects significant improvement, decreasing from 23 students in
2022 to 17 in 2023, 9 in 2024, and just 5 students in Semester 1, 2025. This consistent
downward trend highlights the effectiveness of the school’s proactive behaviour
management and early intervention strategies.

Analysis indicates a clear relationship between attendance and behaviour. Students with
irregular attendance are more likely to present behavioural challenges, while those with
consistent attendance display higher levels of engagement and learning success. This
trend is most evident in Years 1, 2, 3, 5, and 6, where attendance dips and behavioural
referrals are more frequent. In contrast, cohorts with stable attendance, such as
Kindergarten and Year 4, report few or no suspensions. This correlation reinforces the
importance of addressing attendance and behaviour concurrently to improve overall
student outcomes.




Describe your analysis and impact of evidence

Attendance data collected through the
Department’s Student Attendance
Reporting system shows that 75% of
absences are authorised, while 26%
are unauthorised. Common causes
include family circumstances, health
issues, and a small number of
students experiencing school
avoidance or low motivation. The
school has responded through a : i o e o -
structured process involving early
contact with families, attendance
meetings, and individual attendance
plans for chronic non-attenders. Close
collaboration with the Chaplain,
Student Services Team, and external agencies supports a
case-management approach for students requiring ongoing intervention.

Suspension data demonstrates a marked and
sustained reduction, supported by the implementation Suspension Trend
of the Positive Behaviour Interventions and Supports CoR-Hm e
(PBIS) framework and the consistent use of
restorative conversations. The alignment of classroom
management practices and shared expectations has
reduced the frequency and severity of behavioural
incidents. Staff now apply preventative strategies with
greater confidence, while students benefit from
clearer routines and predictable responses.
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Cross-analysis of attendance and behaviour data revealed that students with irregular
attendance are overrepresented in suspension data. These students often experience
academic gaps, leading to frustration and behavioural disengagement. In response, the
Small Group Tuition program was expanded in 2025 to provide targeted academic support,
particularly for students who had both attendance and behaviour concerns. Early results
show that this coordinated support has improved student engagement, reduced repeat
suspensions, and led to gradual improvements in attendance for previously at-risk
students.

Describe how non-attendance is managed by the school

At Cooinda Primary School, student attendance is a high priority because regular
attendance is essential for academic success and wellbeing. The school follows the
Department of Education’s Attendance Policy and implements proactive and responsive
strategies to manage non-attendance.

Attendance is recorded twice daily in COMPASS by classroom teachers, and any
unexplained absences trigger an immediate follow-up process. If a student is absent
without notification, administration staff contact parents via SMS or phone call on the same
day to ensure student safety and clarify reasons for absence. Parents are encouraged to
provide explanations promptly through phone, email, or the school app. Patterns of
irregular attendance are identified through weekly reports. Classroom teachers and the
Deputy Principal work collaboratively to engage families early, offering support and
addressing barriers to attendance. For students with ongoing attendance concerns, the
Deputy Principal initiates a case management approach, which may include meetings with
parents, individual attendance plans, and referrals to the School Psychologist, Aboriginal
and Islander Education Officer (AIEQ), or external agencies if needed. The school




promotes a positive attendance culture through whole-school incentives, such as
recognition at assemblies and classroom rewards. Communication through newsletters
and parent meetings reinforces the importance of regular attendance. All attendance data
is monitored and reported to the Department of Education as required, and chronic non-
attendance cases are escalated to the Regional Attendance Officer for further action.

Student Achievement and Progress

NAPLAN (source: Schools Online, SAIS)

The NAPLAN results presented indicate several areas of concern across Writing, Reading,
and Numeracy. In Writing, 31% of the Year 3 2025 cohort are below proficiency,
demonstrating a significant number of students who are not yet meeting expected
standards. The Year 4 2024 Writing data reflects a similar pattern, with 20% of students
below proficiency, indicating that writing performance remains a consistent challenge
across cohorts.

In Reading, the current Year 3 group has 25% of students below proficiency, representing
the largest cohort operating beneath expected levels. The current Year 5 cohort also
shows underperformance, with 18% below proficiency, suggesting that gaps in
foundational reading skills have persisted as students move through the year levels.
Numeracy results show a slightly different pattern. The Year 2 2024 Semester 2 cohort sits
only 0.5% below proficiency, indicating relatively strong early performance. However, this
achievement is not maintained as students progress, with 19% of the current Year 3 cohort
and 18% of the Year 4 2024 cohort performing below proficiency. This decline suggests
that students may not be consolidating key numeracy skills as they move into the middle
years.

Describe your analysis and impact of evidence

Analysis of the 2024—2025 NAPLAN evidence shows that student performance in Writing,
Reading, and Numeracy continues to require focused improvement. Writing results
indicate significant concern, with 31% of the incoming Year 3 cohort and 20% of the Year 4
cohort performing below proficiency. This suggests that foundational writing skills are not
being developed to the required standard in the early years, and that current instructional
approaches may not yet be delivering consistent impact across classrooms.

Reading results present a similar pattern. Twenty-five percent of the current Year 3
students and 18% of Year 5 students are below the national proficiency benchmark. These
figures highlight gaps in early phonics, decoding, fluency, and comprehension
development. The variation between NAPLAN outcomes and school-based assessments
signals a need for greater alignment between internal measures and national proficiency
standards to ensure teacher judgement is accurate and interventions are appropriately
targeted.

Numeracy evidence is mixed. While the Year 2 cohort is close to meeting expectations
(0.5% below proficiency), this growth is not sustained as students move into the middle
years. Nineteen percent of the current Year 3 cohort and 18% of Year 4 students are
below proficiency, indicating that the transition from early number concepts to more
complex mathematical thinking is not yet secure for a substantial group of learners.

The impact of this evidence is significant for whole-school planning. The high proportion of
students below proficiency in key domains affects their ability to engage with the broader
curriculum and places pressure on classroom teachers to differentiate heavily. The data
highlights the need for strengthened early-years instruction, ongoing use of structured,
evidence-based practices, improved assessment alignment, and targeted intervention for
at-risk students. Addressing these areas will be essential for lifting overall student
achievement and ensuring progress towards proficiency across all NAPLAN domains.




Parent/student/teacher satisfaction with the school (source: National School
Opinion Survey and/or school-based data

Survey data indicates strong levels of satisfaction across parents, students, and staff in
relation to respectful relationships and the overall school climate. Responses show that
CPS has well-established systems that promote positive interactions and a supportive
learning environment. Students feel recognised and encouraged through clear behaviour
expectations, awards, and explicit teaching of social-emotional skills. Staff report that
these structures help maintain a positive tone in classrooms.

Parents express confidence in the school’s commitment to student wellbeing and
acknowledge the openness of communication with staff. While communication is viewed
positively, parents and teachers both note that it is often more reactive than proactive,
suggesting that more regular positive updates could further enhance satisfaction and
strengthen trust.

Students report positive peer relationships supported by leadership programs, buddy
systems, and inclusive clubs. However, some students indicated experiencing social
exclusion at times, highlighting an opportunity to strengthen structured inclusion practices
and provide further support for peer conflict resolution.

Overall, the data reflects strong satisfaction across the school community, with clear
strengths in positive relationships, communication, and wellbeing programs. Continued
improvements in proactive communication, consistency of staff practices, and enhanced
peer inclusion strategies will further strengthen parent, student, and teacher confidence in
the school.

Respectful Relationships Survey Summary
t-Student Relationships

Describe your analysis and impact of evidence

Analysis and Impact of Evidence

Our analysis of survey and school-based data shows that Cooinda Primary School has
strong, positive relationships across the community, with high levels of satisfaction from
students, staff, and parents. The evidence also highlights specific areas for improvement,
which directly shaped our focus areas for 2025-27.

Feedback shows that while staff-student relationships are strong, some students who
consistently meet expectations are not always recognised. This insight informed our
decision to review recognition systems to make them more equitable and motivating for all
students. Evidence of inconsistent behaviour follow-up also led to a focus on strengthening
staff support, training, and processes.

Parents and teachers value communication, but the data shows it is often reactive. This
has guided our plan to increase proactive contact, introduce regular check-ins, and provide
clearer information about wellbeing and behaviour approaches to strengthen trust and
partnership.

Student feedback indicates generally positive peer relationships but identifies some
experiences of social exclusion. This evidence influenced our focus on structured inclusion
strategies, team-building opportunities, and introducing a peer mediation model to support
respectful conflict resolution.




Overall, the evidence has directly shaped our improvement priorities. The focus areas for
2025-27 respond clearly to what students, parents, and staff have told us, ensuring we
continue to build a connected, respectful, and supportive school community.

School Income by Funding Source (source: Schools Resourcing System)

@ Department of
ﬁ L L Education

COVERNMENT OF
WESTERM AUSTRALLA

IRl LIk ali= L AN Fa
Operational One Line Budget Statement
Issued on 24 November 2025

School: Cooinda Primary School School Year: Mov 2025 | Verified Oct Cash)
Region: Southwest Region Aria: "0.23

Distance to Perth (km): Fsa.a5
One Line Budget — Now 2025

Current Budget Actual YTD Variance

Carry Forward (Cash): 5 138,911 139,911
Carry Forward (Salary): 5 214,409 214,409
INCOME
Student-Centred Funding (including School Transfers § 4,391,465 4,331 453
Locally Raised Funds: 5 77,624 65,204 11,720
Total Funds: 5 4,823,813 4,811,693 11,720
EXPENDITURE
Salaries: 5 4,162,369 3,746,225 415,144
Goods and Services (Cash): 5 434,207 268,451 BG,756
Total Expenditure: 5 4,586,575 4,114,676 481,389
Variance: 5 226,838 697,017 -470,180

Analysis and Impact of Evidence

Cooinda demonstrates effective and sustainable financial management practices that are
clearly aligned with school priorities and student needs. Resource allocation reflects
thoughtful planning, equity considerations, and a strong focus on supporting students at
risk and those requiring additional interventions.

The school effectively monitors expenditure, maintains compliance, and ensures funds are
utilised efficiently to improve teaching and learning outcomes. There is a clear link
between financial decisions and strategic objectives, with a balance of short-term
responsiveness and long-term sustainability.

Leadership demonstrates high levels of fiscal responsibility and strategic foresight,
particularly in navigating the challenges of changing demographics, transiency, and the
increased complexity of student needs. Workforce and succession planning have been
deliberately strengthened through shared leadership structures and job-sharing
arrangements, ensuring continuity and capacity building.

While systems are strong, future improvement will focus on formalising asset maintenance
plans, particularly for technology, and enhancing transparency and understanding of
financial processes among all staff.




Identified school priority

Progress against priority

Planned actions

Maths

Improve Math fluency by building students’
foundational skills, efficient calculation strategies
and confidence in applying mathematical
concepts accurately across various contexts.

The implementation of the Origo program over the past
four terms has helped teachers identify gaps in
foundational skills across all year levels. Students are
showing gradual improvement in their calculation
accuracy and fluency, as evidenced by slight gains in
Math Quarterly results. However, many students are still
working below the expected standard for their year level,
indicating a need for continued targeted support and
explicit teaching of efficient strategies.

Targeted skill development: Implement small-group intervention
sessions focusing on identified gaps in foundational skills
(number sense, place value, basic operations) using diagnostic
data from Origo and Math Quarterlies.

Explicit teaching of strategies: Provide professional learning for
teachers on efficient calculation strategies, including mental
computation, use of manipulatives, and problem scaffolding
techniques.

Regular practice and monitoring: Introduce weekly fluency
exercises and timed activities to build automaticity and
confidence; monitor progress through formative assessments
and track growth across year levels.

Build problem solving capacity by providing real
world mathematical challenges to encourage
critical thinking, collaboration and use of diverse
strategies to find solutions

Teachers have introduced real-world mathematical
challenges to develop problem-solving skills; however,
many students continue to struggle with applying
strategies independently and reasoning through complex
problems. While some collaborative work has helped a
few students share approaches, overall, the cohort
requires more support to build confidence, critical
thinking, and consistent problem-solving skills. Origo has
highlighted specific gaps in students’ ability to transfer
learned concepts to unfamiliar contexts.

Real-world problem scenarios: Develop lesson sequences
incorporating contextual mathematical problems that require
multiple strategies and collaborative solutions.

Structured collaboration: Encourage group problem-solving
tasks with guided discussion prompts to foster reasoning,
justification, and peer learning.

Strategy reflection: Implement classroom routines where
students explain and reflect on their problem-solving
approaches, helping them to connect different strategies and
deepen understanding.




English

Improve the student’s comprehension through the explicit teaching of phoneme proficiency and decoding fluency, vocabulary and understanding of language structures.

Ensure phoneme proficiency and decoding is
explicitly taught, assessed, monitored and
embedded with rigour through the implementation
of the whole school synthetic phonics program
(PLD)

Over the past four terms, student outcomes have
improved significantly through the rigorous
implementation of the whole-school synthetic phonics
program (PLD). Progress is monitored using baseline
assessments at the start of the year, followed by regular
phoneme proficiency and decoding checks recorded in a
central tracking spreadsheet. Termly data reviews allow
staff to identify trends, adjust instruction, and provide
targeted interventions for students at risk. Staff have
been upskilled in both PLD delivery and data analysis,
ensuring accurate monitoring and informed decision-
making. Comprehensive resourcing, including SSP kits
for all year levels, has supported consistency and fidelity
across classrooms, resulting in measurable gains in
literacy achievement

Continue termly analysis of phoneme proficiency and
decoding data to inform targeted interventions and
differentiated teaching.

Provide ongoing professional learning in PLD
implementation and data interpretation, ensuring
consistency and accuracy across all year levels.

Audit and replenish SSP kits and PLD resources to
support high-quality delivery in every classroom.
Deliver training sessions for EAs focused on supporting
synthetic phonics instruction (PLD), including phoneme
proficiency and decoding strategies.

Cohort meetings and planning sessions to strengthen
consistency in literacy instruction and intervention
strategies.

Cultural Awareness and Community Participation
To build on current successful community engagement practices and events to provide stronger opportunities for development with community to enhance the safety, wellbeing

and learning of students.

Increase Aboriginal student voice and cultural
pride across our school community and
throughout the school environment.

AIEO time increased to 0.3FTE.

Moordiji group continued, albeit on a reduced capacity
due to staff leave.

Participation in Reconciliation Walk by Aboriginal
students and a friend.

Participation in Respectful Relationships promotional
video. Terrific interaction with local Aboriginal group
including on country experience.

NAIDOC week included presentation by a former
Aboriginal student and participation by students from
Djidi Djidi School.

Continue to support Moordiji group increasing and
consolidating 2025 opportunities.

Work with Regional Office in an initiative to increase
meaningful engagement with parents (Working across
schools with AIEO support).

Develop and implement student survey

Focus achievement in English and Maths for all
Aboriginal students.




Promote and celebrate creativity by providing
opportunity for students to share talents and skills.

Termly whole school event successfully held with strong
parent and community support.

Student Clubs successful with strong satisfaction from
students. Students keen for the same opportunities in
2026. Only a small response from parents and
community but these were highly successful. Some
organisational challenges were included in teacher
feedback.

Continue with term event that invites parent
participation and /or attendance.
Review Clubs and consider ongoing plan

Foster a positive and safe school environment that creates sense of belonging for the whole school community.

Embed a whole-school Social and Emotional
Learning (SEL) approach to foster a safe,
supportive, and inclusive environment where all
students can thrive.

Survey and school-based data show strong progress in
creating a positive and supportive environment, with
high satisfaction among students, parents, and staff.
Staff—student relationships are generally positive and
supported by established behaviour systems, though
some students who consistently meet expectations are
not always recognised, and follow-up for ongoing
behavioural concerns can be inconsistent.
Communication with parents is open and honest but
often reactive, limiting deeper engagement. Student—
student relationships are mostly positive, supported by
leadership roles and inclusive clubs, yet some students
still experience social exclusion. Overall, the evidence
highlights the need for greater consistency, proactive
engagement, and strategies to strengthen inclusion.

Staff-Student:

Review and improve recognition systems so all students
feel acknowledged.

Strengthen behaviour follow-up processes with clearer
guidelines, time, and training.

Provide more targeted support for students with ongoing
behaviour or social-emotional needs.

Staff-Parent:

Increase proactive communication, including regular
positive updates and structured check-ins.

Offer parent information sessions and clearer
communication through newsletters and Compass.
Build stronger, more consistent partnerships with
families.

Student-Student:

Provide more structured inclusion opportunities (team-
building, organised play, leadership roles).

Introduce a peer mediation or conflict resolution model.
Strengthen restorative follow-up after conflicts to support
relationship repair.




Key initiatives have continued to strengthen student
wellbeing and engagement, including playground
programs, buddy systems, conversation corners,
student-led activity boxes, and the introduction of new
playground equipment.

The school’s Social and Emotional Learning (SEL)
framework, including the Aristotle program and Positive
Behaviour Intervention Supports (PBIS), is well
embedded, supporting students to develop self-
awareness, emotional regulation, and positive
relationships.

Restorative practices and inclusive strategies, such as
visual timetables and the Specialised Learning Program
— Autism, ensure that diverse learners are supported
effectively.

Staff wellbeing and collaboration remain a focus, with
team-building initiatives, professional learning, and
flexible timetabling contributing to a positive and
psychologically safe work environment.

Strong communication and active community
engagement through Compass updates, P&C initiatives,
and school events further strengthen family and
community partnerships.

Social and Emotional Learning (SEL) — Aristotle
Program

o Embed and refine across all classrooms.

o Review delivery model using teacher feedback.

o Monitor and collect data to evaluate impact and
inform future planning.

iReflect Tool

o Expand across year levels.

o Support restorative practices, student reflection,
and emotional regulation.

Professional Learning

o Continue development for SEL teacher and
classroom staff.

o Deliver whole-school professional learning
through Rapid Teams to build trust,
collaboration, and psychological safety.

Respectful Relationships Network

o Maintain active participation to align with current

research and best practice.
Family Engagement

o Strengthen communication about wellbeing
initiatives and SEL benefits.

o Foster shared understanding of student
wellbeing and success.

Integrated Health and Wellbeing Curriculum

o Annual review to ensure alignment with WA

Curriculum and student needs.
Specialised Learning Program — Autism (SLP)

o Support current students and rebuild program

o Strategic recruitment of aligned staff.

o Clear communication of program purpose and
selection criteria.

Clubs Program

o Review using teacher and student feedback to

improve engagement.
PBIS Alignment

o Align Aristotle language with PBIS to reinforce

school values.
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